Bassingham Primary School- Foundation 2 - Medium Term Plan- Autumn 1
Let’s Explore
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	Children will explore their immediate classroom environment and the Bassingham school grounds to help them feel safe, secure, and settled. They will learn about our local rural environment, share experiences of places they have visited, and begin looking at and creating simple journey maps.

	Termly enrichments and community connections
	To enhance our core learning and explicitly address our demographic curriculum drivers, the "Let's Explore" project integrates targeted community experiences, expert visitors, and cultural celebrations across the half term:
· Community & Curricular Trips: Hands-on community geography is developed through a structured Village Walk and a visit to the Local Park, concluding with a visit to Bassingham Church for our traditional Harvest celebrations.
· People Who Help Us (Visitors): Children build communication skills and vocational awareness through interactive visits from a local Vet, Dentist, Doctor/Nurse (St John Ambulance), and our community PCSO. Engagement with wider literacy is supported by a visit from the Mobile Librarian.
· Cultural & Wider World Celebrations: Our local identity is celebrated on Lincolnshire Day. We widen our pupils' cultural capital and global understanding by actively participating in European Day of Languages, National Fitness Day, Black History Month, and our whole-school Harvest Festival

	Religious Festivals
	1. Harvest festival (Christianity) -  This unit capitalises on our rural demographic and visit to Bassingham Church to introduce concepts of food origins and community helpers. It offers an excellent entry point for pupils to understand the vital role local farming families play in our community. 
2. Rosh Hashanah (Judaism)- This festival expands cultural capital by introducing children to Jewish heritage, traditions, and celebrations. It serves as an accessible window into the wider world, while explicitly reinforcing our school value of respect through the celebration and appreciation of faiths different from our own

	School Value
	Kindness- Focusing on kindness during the transition into the first term sets a nurturing tone for the year ahead and supports children as they establish new routines. It is uniquely important because it encourages pupils to consider the feelings of their classmates, ensuring every child feels welcome and included as they build a supportive class community.

	Super 6 Books
Plus Author of the Month Jez Alborough
	Super Six
1. Monkey Puzzle by Julia Donaldson
2. Owl Babies by Martin Waddell
3. We’re Going on a Bear Hunt by Michael Rosen
4. You choose by Pippa Goodhart & Nick Sharratt 
5. You’re so amazing by Lucy Catchpole & Karen George
6. Pumpkin soup by Helen Cooper 
Jez Alborough
Where’s My Teddy?
Duck in the Truck
Some Dogs Do
Hug
The Gobble Gobble Moooooo Tractor Book
	Our selected high-quality texts provide a strong foundation for the Let's Explore project by encouraging talk, curiosity, and early vocabulary acquisition. Each text serves as an accessible anchor for young readers to make personal connections to their new school environment. Embedding these stories into the daily routine ensures children are exposed to a rich variety of language and narrative structures from their very first weeks in school

	
	
	Non Fiction books to support ‘Let’s Explore’
Welcome to Our World by Moira Butterfield
People Who Help Us: Ambulance Crew by Lizzy Doyle
Me on the Map by Joan Sweeney
National Trust: Seed to Sunflower by Camilla de la Bédoyère
Slow Down: 50 Nature Stories by Rachel Williams
Busy People: Postman by Lucy M. George

	                      Prime Area: Communication and Language                                                                           
	Listening, Attention, and Understanding
	Key Learning focus

	Adult led Strategies
	Continuous provision and enabling environments

	
	SEND considerations-
High-quality first teaching is adapted to support individual special educational needs and developmental starting points. Children requiring additional scaffolded support with early attention are provided with personalised visual timetables, clear Now and Next boards, and highly structured communication cues during registration and story times. Adult language is explicitly modified to be short, direct, and multi-sensory, utilising physical objects of reference and targeted play-partner modeling to ensure all children can successfully access verbal inputs and build their listening stamina at an appropriate pace
	· Stop and respond immediately when their own name is called by an adult during transitions and group times.
· Answer the morning or afternoon register independently using a clear, appropriate verbal response.
· Maintain physical focus and engage with an adult-led story or structured small group activity for up to three minutes. 
· Participate daily in a whole-class shared story time routine, building stamina to sit quietly for up to five minutes by the end of the half term. 
· Demonstrate active listening during short carpet inputs by maintaining focus for a targeted two to three minutes using non-verbal cues such as eye contact or relaxed body language. 
· Sustain attention on a self-chosen task for at least five minutes while playing alongside a peer in a shared game or continuous provision activity.
· Show understanding by commenting directly on things they are interested in or currently doing during sustained play periods.






	· Model active listening behavours during daily registration and carpet times by using visual cues, clear hand signals, and echoing responses. 
· Use structured, short-burst sensory hooks and interactive storytelling techniques during daily story times to scaffold attention spans up to three minutes. 
· Explicitly narrate children's play during small group activities to model how to comment on shared interests and acknowledge peer contributions.
	· Design inviting, quiet communication spaces and reading corners that minimise auditory distractions and encourage small groups to sit and share books together.
· Structure transition times, tidy-up routines, and outdoor games with consistent verbal cues that require children to stop, listen, and respond to their names.
· Provide collaborative resources in the construction and role-play areas that naturally invite children to play alongside one another and sustain attention on shared tasks.

	
	Speaking
	Key Learning focus

	Adult led Strategies
	Continuous provision and enabling environments

	
	SEN considerations- High-quality first teaching ensures that spoken language targets are fully inclusive and adapted to support individual developmental starting points. Children requiring additional support with early speech, language, or confidence are provided with scaffolded communication opportunities, including the use of visual choice boards, concrete objects of reference, and targeted communication games. Spoken language expectations are tailored to individual needs, with adults utilising direct communication techniques, allowing extended processing time, and using structured play-partner modelling to ensure all children can successfully develop early speech stamina and articulate their thoughts at an appropriate pace.
	· Introduce, model, and actively use new vocabulary encountered during daily stories, non-fiction texts, rhymes, and poems within both adult-led sessions and continuous provision.
· Formulate and speak a simple sentence consisting of more than four words to communicate a thought, need, or idea.
· Consistently use the polite markers "please" and "thank you" when asking for objects, resources, or support, with gentle adult prompting.
· Demonstrate early grammatical accuracy by using the present tense correctly during immediate discussions and descriptions of play.
· Begin to identify and use the correct personal pronouns when speaking about themselves and their peers.
· Participate in the collective oral retelling of familiar stories, rhymes, and poems through exact structural repetition, such as confidently completing the final word of a sentence or a rhyming couplet.
	· Model high-quality Standard English during all classroom interactions, explicitly highlighting target vocabulary, accurate present-tense verbs, and correct pronoun usage.
· Embed predictable, repetitive structural templates during shared story times, pausing intentionally to allow children to collectively chorally complete lines or familiar phrases.
· Implement structured verbal scaffolding during snack times, registration, and group activities to gently guide and expect the use of polite phrases and multi-word sentences.
	· Resource the role-play, small world, and outdoor areas with evocative props linked directly to the "Super Six" core texts, enticing children to use new vocabulary and retell familiar narratives during independent play.
· Design interactive speaking stations, phone zones, and puppet theatres that explicitly encourage children to practice forming simple multi-word sentences and using pronouns with their peers.
· Establish a language-rich, low-pressure communication environment across all provision areas where adults observe child-led play and tactfully repeat and expand upon child utterances to model correct tense and structure.

	
	Abstract Vocabulary 

Level 3/4
	Quality - different, new, very / almost old
Colour - colour, orange, pink, purple/ dark/er, light/er, plain, striped
Texture – furry, rough, smooth, warm (No level 4)
Sound – (no level 3) high, low
Shape – cross, triangle / corner, rectangle, curved, shape, diamond, slant, slope, oval, straight 
Size – large, bigger, light, fattest, short, heaviest, tall, longest, thin, smallest/deep, fatter, lightest, narrow, heaviest, shortest, shallow, longer, tallest, thick, smaller, thinnest, wide, largest
Movement – (no level 3) jerky, smooth
Quantity – about, half, other, both, most, every, nearly, few, only/each, less, plenty, enough, much, several, equal, none, unequal, fewest, part, whole
Space – back, backwards, low, beside, middle, between, in, side, far, together, front, towards/ high, above, row, across, sideways, against, upright, apart, below, facing
Time – always, before, later, yesterday/ early, sometimes, late, tomorrow, never, twice, once
Number – number, second, third, last / (no level 4)
Personal Qualities – cross, frightened, kind, thirsty/ clever, excited, pleased, unkind 

	
	Poems, Rhymes & Songs

Super Six Rhymes
	If you are happy and you know it
I’m a little teapot 
Dingle Dangle scarecrow 
Miss Polly had a dolly 
Jack and Jill went up the hill 
Five current buns
	Our chosen nursery rhymes and songs serve as essential tools for early development during the initial transition into school. Songs such as If you are happy and you know it and Dingle Dangle scarecrow provide valuable opportunities for emotional regulation, physical coordination, and active impulse control through gross motor movements. Narrative rhymes like Miss Polly had a dolly and Jack and Jill went up the hill build early working memory, introducing simple character sequencing and community helper themes that align with our wider project. Finally, mathematical songs like Five currant buns offer a practical, engaging foundation for counting backwards and understanding subtraction within our daily routine.


	Prime Area: Personal, Social, and Emotional Development
	JIGSAW Focus

Being Me in My World 
	Being Me in My World

Taught Knowledge 
· Know they have a right to learn and play, safely and happily
· Know that some people are different from themselves 
· Know that hands can be used kindly and unkindly

Social and emotional skills 
· Identify feelings associated with belonging
· Skills to play co-operatively with others
· Be able to consider others’ feelings

	Jigsaw Vocabulary-

Kind, Gentle, Friend, Similar(ity), Different, Rights, Responsibilities, Feelings, Angry, Happy, Excited, Nervous, Sharing, Taking Turns

	
	Self-Regulation

	Key Learning Focus

	Adult led Strategies
	Continuous provision and enabling environments

	
	SEND Considerations-
To support children with Special Educational Needs (SEN) with their self-regulation, we use simple and practical steps to help them feel safe. We use individual "Now and Next" boards and visual pictures to show them exactly what is happening next. This helps reduce their worry during changes in the day. When giving directions, we use very short sentences and simple keywords on a 1-to-1 basis. For children who get overwhelmed when the main classroom gets too busy or loud, we use the Garden Room. This is our school's special regulation zone. It provides a quiet, low-stress space with sensory toys to help children calm down and feel ready to play again.
	• Settle smoothly into the Reception environment, learning to follow foundational class rules, routines, and a visual timetable with consistent adult support.

• Identify and express primary emotions, such as happiness or sadness, using clear emotional vocabulary to communicate feelings.

• Begin to focus attention on what the teacher is saying, work toward a simple goal with support, and follow a one-step instruction on a 1-to-1 basis.

• Acknowledge listening and respond to their own name during daily registration, answering predictably with "Good morning" or "Good afternoon."

• Sit and actively engage with a story or small group activity for an increasing period, working up to a baseline target of 3 minutes.

• Show positive social interest in new peers by playing alongside them in the same game, sharing resources, and commenting on mutual interests.

• Show positive social interest in new peers by playing alongside them in the same game, sharing resources, and commenting on mutual interests.

• Demonstrate early physical independence by managing coats on and off with help, using the toilet, and washing hands independently while understanding the importance of hygiene before snacks.

• Actively demonstrate the school value of Kindness, learning to care for others' emotions and making every member of the new class feel valued.




	• Deliver the Jigsaw 'Being Me in My World' unit, explicitly teaching emotional literacy, early goal setting, and how to respond to 1-to-1 instructions.

• Model and narrate emotional vocabulary during teachable moments, helping children label feelings when they experience happiness, sadness, or frustration.

• Establish and explicitly practice daily routines, utilizing a visual timetable, registration scripts, and a structured handwashing song to build independent habits.

• Use precise verbal and visual prompts to gain attention, deliver short 1-step instructions, and praise focused listening during daily story times.

• Scaffold parallel and collaborative play, highlighting children's individual strengths and intentionally modeling the school value of Kindness through sharing.
	• Make use of the garden resourced with Jigsaw characters, emotion mirrors, or puppets to help children track and navigate their feelings.

• Create a distraction-free carpet area equipped with visual "good listening" cues to support children in sustaining focus during group stories.

• Set up dual-access or side-by-side continuous provision stations (e.g., matching construction bins or shared creative trays) to naturally invite parallel play.

• Organise highly accessible personal care zones, featuring step-by-step visual handwashing guides by the sinks and low, clearly labeled coat pegs.

• Provide open-ended loose parts and shared resource baskets within the environment that explicitly encourage turn-taking, sharing, and kind interactions.

	
	Managing Self
	Key Learning Focus

	Adult led Strategies
	Continuous provision and enabling environments

	
	SEND Considerations- 
To support children with Special Educational Needs (SEN) with managing themselves, we use simple and practical steps to help them build independence. We use visual checklists and photo schedules to show them the exact steps for toileting, handwashing, and dressing. When teaching them to put on their coats, we use physical modeling and break the task down into one step at a time. For children who struggle to choose an activity or feel overwhelmed by the choices in the main classroom, we use the Garden Room. 
	• Select and engage with activities independently or with gentle adult support within the learning environment.

• Follow established classroom rules and simple, multi-step instructions during daily routines.

• Demonstrate the school value of Kindness by caring for others' emotions, sharing resources, and making peers feel valued and considered.

• Use the toilet and wash hands independently, demonstrating an early understanding of why hygiene is important.

• Explain the importance of washing hands specifically before eating a snack.

• Manage personal clothing by taking coats off and putting them on, with adult support where needed.

• Begin to identify and discuss basic ways to keep healthy, focusing on nutritious food, drinks, and physical exercise.


	• Model and praise children who select activities purposefully, guiding those who need help to make a choice.

• Give clear, concise instructions during transitions and explicitly teach the classroom rules daily.

• Deliver targeted Jigsaw sessions to explore the school value of Kindness, highlighting sharing and caring behaviors.

• Supervise and coach handwashing and toileting routines, explaining the health benefits of cleanliness.

• Lead short carpet discussions about healthy lifestyle choices, sorting foods into healthy and unhealthy groups.

• Teach and practice practical strategies for putting on coats, such as the floor-flip method, during outdoor transitions.
	• Organise continuous provision with clearly labelled, accessible resources to help children select activities independently.

• Use the children’s school values logs to celebrate the value of kindness.

• Post step-by-step visual hygiene guides next to the bathroom sinks and within the snack area.

• Encourage children to try a variety of healthy snacks during snack times.

• Provide accessible, low coat pegs labelled with individual photos to encourage independent storage of personal items.

• Resource the role-play area or a sorting station with play foods and exercise props to reinforce healthy choices.

	
	Building Relationships
	Key Learning Focus

	Adult led Strategies
	Continuous provision and enabling environments

	
	SEND Considerations-
To support children with Special Educational Needs (SEN) with building relationships, we use simple and practical steps to help them connect with others. We use visual turn-taking cards and sand timers to show them exactly when it is their turn to play with a toy. When helping them join a game, we use very short sentences to give them the words they need to ask to play. For children who find the busy social interactions of the main classroom overwhelming, we use the Garden Room.
	• Play alongside new classmates and begin to play cooperatively with familiar peers who attended the same nursery setting.

• Take turns with other children when using popular resources, with consistent adult support and guidance.

• Show interest in new peers by watching them play, naming them, or joining in with their games.
	• Scaffold early interactions by pairing children up during registration, snack time, or small group tasks.

• Model the language of turn-taking during adult-led games, using timers or visual cues to show when to swap.

• Point out what different children are doing to help peers notice each other and find shared interests.
	• Set up dual-access play stations, like matching construction bins or twin water trays, to encourage side-by-side play.

• Provide highly motivating resources in limited quantities to naturally create opportunities for turn-taking.

• Display a photo wall of all the children in the class at eye level so they can learn each other's names independently.


	Prime Area: Physical
	Gross Motor Skills

	Key Learning Focus

	Adult led Strategies
	Continuous provision and enabling environments

	
	SEND considerations-

To support children with Special Educational Needs (SEN) with their gross motor skills, we use simple and practical steps to help them feel stable and confident. We use personal floor spots and visual boundary markers to help them understand their own personal space when lining up or moving in a group. When teaching new movements or yoga poses, we give instructions one step at a time and use physical modeling or hand signs to guide their bodies. For children who find the movement or noise of the main classroom overwhelming, or who need a flat, predictable surface to practice balance before moving onto grass or bark, we use the Garden Room.
	• Master the basics of spatial awareness when moving around the classroom, outdoor area, and school buildings.

• Learn and follow the fundamental rules of lining up and queueing safely during daily transitions.

• Move confidently in different ways by crawling through tunnels during physical play.

• Explore and navigate varied natural surfaces safely, including bark, soil, and grass.

• Maintain a stable posture and sit correctly at tables to build trunk strength for mark-making and using utensils.

• Practice fundamental gross motor movements and balance through Premier Education: Me and Myself sessions and Cosmic Kids Yoga.
	• Model, teach, and practice the routines for safe lining up, using clear spatial markers to help children queue without bumping into peers.

• Guide children through structured crawling paths and physical challenges during outdoor play sessions.

• Lead weekly Premier Education: Me and Myself activities and Cosmic Kids Yoga lessons to explicitly teach full-body coordination and balance.

• Supervise and give physical prompts during lunchtime to teach children how to sit properly and hold a knife and fork correctly.

• Observe children as they walk across uneven outdoor terrains, offering verbal reassurance and safety prompts.
	• Use floor tape, footprints, or poly spots to create clear visual markers that show children exactly where to stand when queueing.

• Resource the outdoor area with tunnels, low climbing structures, and obstacle paths that encourage regular crawling. As well as large construction such as crates, planks of wood and fabric for children to build with.

• Designate outdoor play zones that feature distinct natural terrains like bark pits, muddy areas, and grass banks.

• Provide appropriately sized tables and supportive chairs that allow children to rest their feet flat on the floor for stable posture.


• Use the class interactive whiteboard to give children to access Cosmic Kids Yoga independently or in small groups.

	
	Fine Motor Skills
	Key Learning Focus

	Adult led Strategies
	Continuous provision and enabling environments

	
	SEND Considerations- To support children with Special Educational Needs (SEN) with their fine motor skills, we use simple and practical steps to help them build hand strength and coordination. We provide adapted tools, such as chunky triangular pencils, specialized left-handed or loop scissors, and weighted cutlery, to make gripping and controlling objects easier. When teaching letter formation and circle drawing, we use large tactile resources like sand trays, shaving foam, or large outdoor chalkboards so children can experience the clockwise and anti-clockwise movements before writing on paper. For children who find the fine motor demands of the main classroom frustrating or overwhelming, we use the Garden Room. Children can practice finger strength activities, like threading, snipping paper edges, or completing large puzzles, at their own pace without distraction
	• Create lines and circles by pivoting large movements from the shoulder and elbow.

• Sit in the correct sitting position for mark-making and writing with adult reminders.

• Know and use some of the Read Write Inc. (RWI) rhymes for forming letters.

• Begin to use a knife and fork to eat food with adult support and reminders during lunchtimes.

• Select the scissors that work best for the child, using them to cut in straight lines and make snips along the edge of a page.

• Use chunky paintbrushes to experiment with making different effects and marks.

• Draw circles by purposefully using clockwise and anti-clockwise movements.

• Complete jigsaws that feature large sized pieces to build spatial awareness.


	• Demonstrate large physical movements in the air or on large surfaces, showing how to pivot from the shoulder and elbow.

• Give gentle verbal and physical reminders during writing tasks to help children maintain a proper sitting position.

• Teach the Read Write Inc. (RWI) handwriting rhymes explicitly during daily phonics and letter formation sessions.

• Guide children during mealtimes, showing them how to hold a knife and fork and providing physical prompts if needed.

• Model correct scissor grip and guide children to choose the right pair, demonstrating how to snip and cut straight lines.

• Show children how to use clockwise and anti-clockwise movements when drawing circles on the whiteboard or paper.
	• Provide large sheets of paper on walls, easels, or floors to allow children to practice big movements from the shoulder and elbow.

• Arrange tables and chairs that support good posture, keeping visual reminders of a good sitting position at eye level.

• Display visual Read Write Inc. (RWI) letter formation rhymes in all mark-making and writing areas.

• Place child-friendly practice cutlery and play foods in the home corner to allow children to rehearse mealtime skills safely during play.

• Supply an assortment of scissors, including left-handed and loop scissors, alongside paper strips and card for independent snipping.

• Set up a creative station with chunky paintbrushes, water pots, and various paint textures for independent exploration.

• Supply a range of high-interest jigsaw puzzles with large sized pieces in the continuous provision.

	Specific area: Literacy
	Comprehension
	Key Learning Focus

	Adult led Strategies
	Continuous provision and enabling environments

	
	SEND Considerations-
To support children with Special Educational Needs (SEN) with their comprehension skills, we use simple and practical steps to help them understand and engage with stories. We use physical puppets, real objects, and visual storyboards to make the main characters and plot points clear and concrete. When asking children to suggest what might happen next, we provide two clear picture choices to help them express their ideas easily. For children who find the language or attention demands of whole-class story time overwhelming, we use the Garden Room. This is our school's special regulation zone. Where children can enjoy a story 1-to-1 or in a very small group, using tactile toys to explore the characters at their own pace.
	• Identify the main characters in shared books, rhymes, and familiar stories during group reading sessions.

• Make simple predictions and suggestions about what could happen next in familiar story plots.

• Discuss a story by actively using at least one new piece of vocabulary learnt during the reading session.

• Engage with books and narratives through structured whole-class story times and dedicated 1-to-1 reading sessions.

	• Lead interactive whole-class story times, pausing to ask questions that encourage children to name and talk about the main characters.

• Use strategic pauses when reading familiar books to invite children to make suggestions about the next plot point.

• Introduce and explicitly explain target words before reading, encouraging children to repeat and use the new word when discussing the text.

• Conduct regular 1-to-1 reading sessions to monitor understanding, prompt character recognition, and listen to child-led ideas.
	• Resource the reading area with book-matched puppets, soft toys, and character props to entice children to act out stories and name characters.

• Set up a cozy, attractive reading corner display that features a limited selection of familiar storybooks with clear visual narratives.

• Supply visual prediction prompt cards, such as "What next?" images, alongside books to prompt independent story talk.

• Display target vocabulary and story words as illustrated cards within the book area to support children in using new language during play.


	
	Word Reading
(RWI)

Making a strong Start in Reception
	Set 1 sounds Group A

Read first 16 single Set 1 sounds (m a s d t I n p g o c k u b f e l h r j v y)

	
	
	Key Learning Focus

	Adult led Strategies
	Continuous provision and enabling environments

	
	SEND Considerations- To support children with Special Educational Needs (SEN) with their word reading, we use simple and practical steps to help them access early text and sounds. We use large, high-contrast picture cards, tactile letters, and real objects alongside spoken words to support children who struggle with auditory processing, phonic recognition, or speech sound discrimination. When practicing print awareness or looking at phonics cards, we use clear physical bookmarks or tracking windows to help children focus on one line or image at a time without feeling overwhelmed. For children who find the listening demands or visual stimulation of the main classroom distracting when engaging with sounds, speed sounds, or books, we use the Garden Room. Where children can access targeted phonic listening games, explore tactile RWI materials, or work 1-to-1 with an adult at their own pace.
	• Identify individual environmental and instrumental sounds to build foundational auditory discrimination skills.

• Blend sounds together orally when listening to a string of phonemes delivered by an adult.

• Learn and recognise the Read Write Inc. (RWI) Set 1 initial speed sounds using the correct pronunciation.

• Track print carefully from left to right and from top to bottom across a page.

• Handle books correctly and identify the differences between illustrations and written text.

• Recognise and point out familiar logos, signs, and environmental print within the local surroundings.

• Distinguish individual spoken words within a simple sentence or a repeated phrase.


	• Lead structured sound walks around the school site, prompting children to listen carefully, name, and categorize different ambient sounds.

• Practice daily Fred Talk games during carpet times and transition routines, asking children to blend oral sounds to reveal an object name.

• Deliver daily Read Write Inc. (RWI) speed sound lessons, explicitly teaching initial letter-sound correspondences and the associated handwriting mnemonics.

• Model explicit book-handling behaviors during shared reading sessions, tracing a finger beneath the print to demonstrate text direction.

• Play targeted matching games using familiar environmental print, food packaging logos, and school signs.

• Read rhythmic stories and clap or tap physically for each individual word spoken in a sentence to highlight word boundaries.
	• Resource the outdoor area with a wide variety of sound-making tools, shakers, and natural materials to encourage sound exploration.

• Display visual Read Write Inc. (RWI) Set 1 speed sound charts and flashcards at eye level in phonics and mark-making zones.

• Set up a cozy, inviting reading area with high-quality picture books, wordless books, and familiar comic books that encourage children to practice turning pages safely.

• Display functional print, signs, and labelled resource baskets throughout the classroom using clear words alongside matching pictures.

• Create an interactive environmental print display or a scrapbook featuring local shop logos and packaging labels that children can recognize independently.

• Supply puppets and story props alongside core books to encourage children to mimic print navigation and left-to-right storytelling during independent play.

	
	Writing
	Key Learning Focus

	Adult led Strategies
	Continuous provision and enabling environments

	
	SEND Considerations- To support children with Special Educational Needs (SEN) with their writing, we use simple and practical steps to help them express their ideas and build physical confidence. We provide chunky triangular foam grips, dual-handled scissors, and weighted mark-making tools to make manipulating pencils and crayons much easier. When teaching them to draw paths, shapes, or initial letters, we use physical modeling and large-scale movements before moving to paper. For children who find the fine motor demands or busy atmosphere of the main writing area overwhelming, we use the Garden Room. Where children can explore sensory mark-making, trace paths in sand trays, or build pre-writing hand strength at their own pace.
	• Mark-make with clear purpose across a variety of media, independently attributing meaning to the marks they create.

• Create simple journey maps of the new school grounds and outdoor environment to track paths and local landmarks.

• Hear and isolate the initial sound in spoken words during mark-making and playful writing opportunities.

• Recognise and point out their own written name with support on personal items like pegs and trays.

• Develop foundational pre-writing movements by tracing patterns, lines, and shapes in varied materials.

















	• Observe and scribe children's verbal explanations of their drawings, explicitly validating when they add meaning to their marks.

• Lead guided walks around the school grounds, modeling how to draw a simple line or mark to represent a path or landmark on a journey map.

• Play targeted oral segmenting games during writing activities, helping children to hear and say the initial sound of an object they want to draw.

• Guide children during morning registration to locate, trace, and recognise their own name card and personal tray labels.

• Demonstrate playful pattern-making, such as drawing zig-zags and waves, to build the muscle memory needed for letter formation.
	• Resource the writing and creative areas with large blank sheets, templates, and clipboards to entice children to create independent journey maps.

• Provide a rich variety of writing media, including chalks, highlighters, fine liners, and whiteboards, alongside standard pencils and paper.

• Place clear, illustrated name cards and photo labels on all individual coat pegs, trays, and resources to encourage independent recognition.

• Set up a tactile writing tray filled with sand, salt, or shaving foam for children to trace lines, paths, and initial letters with their fingers.

• Display copies of the "Super Six" core books and journey-themed illustrations near the writing tables to inspire child-led mark-making and storytelling.

	
Specific Area: Mathematics
White Rose Maths - Getting to Know You
	Topic areas-
Match, sort and compare 
Match objects 
Match pictures and objects Identify a set 
Sort objects to a type 
Explore sorting techniques Create sorting rules 
Compare amounts

Talk about measure and patterns 
Compare size
Compare mass 
Compare capacity 
Explore simple patterns 
Copy and continue simple patterns
Create simple patterns

	Books to support topic areas-
Match, sort and compare
A Pair of Socks by Stuart J. Murphy
Seaweed Soup by Stuart J. Murphy
The Button Box by Margarette S. Reid
Beep Beep, Vroom Vroom! by Stuart J. Murphy

Talk about measure and pattern
Where’s My Teddy? by Jez Alborough
It’s the Bear! by Jez Alborough
The Blue Balloon by Mick Inkpen
Dear Zoo by Rod Campbell
My First Book of Patterns by Bobby and June George
We’re Going on a Bear Hunt by Michael Rosen
A-B-A-B-A – A Book of Pattern Play by Brian P. Cleary


	Rhymes to support topic areas- 

Talk about measure and patterns 
Big Fish, Little Fish, Cardboard Box
In and Out the Dusty Bluebells
Tongue twister- Red Lorry, Yellow Lorry
Clap Your Hands and Wiggle Your Fingers

	
	Number
	Key Learning Focus

	Adult led Strategies
	Continuous provision and enabling environments

	
	SEND Considerations-
To support children with Special Educational Needs (SEN) with their mathematics, we use simple and practical steps to help them understand early numbers and sizes. We use real, familiar objects alongside clear visual picture cards to make abstract sorting and matching tasks completely concrete. When teaching patterns or size comparisons, we deliver instructions one step at a time and use physical hand-over-hand modeling to guide their sorting choices. For children who find the visual choices or noise of the main mathematics area overwhelming, we use the Garden Room. This is our school's special regulation zone. Where children can use tactile pattern blocks, or practice filling containers at their own pace.
	• Match identical objects and pair real objects with matching 2D pictures.

• Identify and describe a distinct set of objects based on an attribute like colour, size, or shape.

• Sort objects to a specified type, exploring varied sorting techniques and creating independent sorting rules.

• Compare amounts of objects using early mathematical language such as "more than," "fewer than," or "the same as."

• Compare the size, mass, and capacity of different objects and containers directly.

• Explore, copy, continue, and create simple AB linear patterns using objects and colors.

	• Lead interactive carpet sessions using giant sorting loops, modeling how to group objects and clearly verbalise sorting rules.

• Use subitising flashcards and physical items during registration to compare sets and encourage fast number recognition up to 3.

• Embed mathematical language into daily routines, comparing who has "more" or "fewer" items during snack times.

• Guide small groups through hands-on capacity investigations, modeling terms like "full," "empty," "heavy," and "light."

• Use body percussion and physical movements during transitions to help children copy and continue simple AB sound patterns.
	• Resource the mathematics areas with varied sorting trays, Venn diagrams, and divided hoops.

• Supply a rich range of natural loose parts, including acorns, pinecones, pebbles, and shells, to encourage self-directed sorting and matching.

• Provide balance scales, weights, and a wide variety of clear jugs, funnels, and containers in the sand, water and mud kitchen areas.

• Set up a dedicated pattern station stocked with colored unifix cubes, large beads, threading strings, and pegboards.

• Display visual number lines for children to refer too.

• Integrate mathematics into other zones by adding sorting baskets to the home corner and small-world environments.


	Specific Area- Understanding the World
	Past and present
	Key Learning Focus

	Adult led Strategies
	Continuous provision and enabling environments

	
	SEND Considerations- To support children with Special Educational Needs (SEN) with understanding the past and present, we use simple and practical steps to help them make sense of time and place. We use personalized visual matching cards that link their own family photos to simple words, ensuring abstract concepts of history remain concrete. When talking about people who help us or historical characters, we use real objects, such as a real stethoscope or a high-contrast explorer's compass, to make the learning tactile. For children who find the social discussions or visual materials of the main classroom overwhelming when talking about families or the past, we use the Garden Room. Where children can look at family photos, read historical storybooks 1-to-1, or explore local community props at their own pace.
	• Talk confidently about members of their immediate family, sharing details about who they live with. Directly connecting to the Cornerstones "Let’s Explore" project.

• Name and describe some of the important roles of people living in Bassingham, such as doctors, police officers, nurses, and librarians.

• State and understand that they live in the village or community of Bassingham.

• Gain an early awareness of famous explorers from the past and what they discovered.

• Explore and discuss the past through settings, characters, and events encountered in shared books.





	• Lead circle time sessions where children are invited to present family photographs and talk about their home life.

• Invite local community figures from Bassingham into the classroom or lead structured discussions about people who help us.

• Use local maps and pictures of recognizable Bassingham landmarks to discuss where the children live and go to school.

• Read high-quality, illustrated biographical stories about famous historical explorers to capture early interest in the past.

• Ask targeted questions during story times to help children compare historical book settings with their modern-day lives.
	• Create a family photo display or a "People Who Are Special to Me" book within the reading area for independent viewing.

• Resource the role-play area with costumes, badges, and props linked to community roles like doctors, nurses, and police officers.

• Display photos of key Bassingham locations, such as the school, the church, and local shops, at eye level in the small-world zone.

• Feature historical fiction and non-fiction picture books prominently in the reading corner to spark discussions about the past.

	
	People Cultures and communities 
	Key Learning Focus

	Adult led Strategies
	Continuous provision and enabling environments

	
	SEND Considerations-
To support children with Special Educational Needs (SEN) with understanding people, culture, and communities, we use simple and practical steps to help them feel connected. We use physical matching games and concrete photo cards to help them link their own homes and families to the wider school environment in Bassingham. When teaching them about maps, religious holidays, or community helpers, we use real items like local high-vis vests, real globes, or actual holiday objects to make the concepts real and tangible. For children who find the visual and social demands of the main classroom overwhelming during project discussions, we use the Garden Room. This is our school's special regulation zone. Where children can explore community helper costumes, look at personal family photos, or build simple layout maps 1-to-1 with an adult.
	• Explore identity, community, and the process of settling into school, directly connecting to the Cornerstones "Let’s Explore" project.

• State and understand clearly that their school is located in the village of Bassingham.

• Investigate and become familiar with the new classroom environment, the school grounds, and their wider home community.

• Talk about their own families and share memories of places they have visited on holiday.

• Explain and understand why we use maps to navigate, find places, and guide journeys.

• Create simple maps to represent familiar journeys around the home, school, or local area.

• Begin to understand that people of other religions and faiths celebrate different special holidays.

• Develop confidence when taking on the roles of local helpers, such as doctors, police officers, nurses, and librarians, during play-based scenarios.
	• Lead the Cornerstones "Let’s Explore" project sessions, facilitating discussions about who the children are, where they live, and confirming that their school is in Bassingham.

• Conduct guided walks around the classroom and school grounds to explicitly teach children about their new community space.

• Prompt children during circle time to share holiday experiences and talk about the different people in their families.

• Hold short interactive sessions to explain why we use maps, showing real examples of road maps, treasure maps, and school plans.

• Model how to draw a simple line or picture map to show a journey from one part of the school grounds to another.

• Read high-quality, inclusive storybooks that introduce early concepts of different religious holidays and diverse celebrations.

• Scaffold role-play interactions, demonstrating how different local helpers work and the vocabulary they use to help others.
	• Resource the small-world area with models of local buildings, roads, and figures that match the village of Bassingham.

• Set up a map-making station supplied with large paper, real road maps, local atlases, vehicles, and drawing tools to encourage journey tracking.

• Display photos of the children's families and holiday destinations on a dedicated community board at eye level.

• Equip the dramatic role-play zone with real and pretend props used by vets, doctors, nurses, police officers, and librarians.

• Create an interactive display of the school grounds within the continuous provision, helping children navigate and talk about their environment.

• Provide a festival and celebration basket filled with cards, traditional clothing artifacts, and books representing Rosh Hashanah and Harvest festival for children to explore.

	
	The Natural World- To support children with Special Educational Needs (SEN) with understanding the natural world, we use simple and practical steps to help them engage with nature safely. We use real objects and tactile natural materials, such as real bark, soil, and leaves, alongside clear visual picture cards to make abstract seasonal changes completely concrete. When identifying local wildlife or trees, we use matching games on a 1-to-1 basis and break instructions down one step at a time. For children who find the sensory experience or unpredictable nature of the outdoor environment overwhelming, we use the Garden Room. Where children can explore natural loose parts, look at nature books, or plant seeds in a calm setting at their own pace. 
	• Identify the specific plants and animals that live within the Bassingham school grounds, such as a bird in a nest, woodlice under a log, or a squirrel in a tree, directly linking to the Cornerstones "Let’s Explore" project.

• Identify and describe the visible signs of Autumn in the natural world around them.

• Identify the different types of weather that are linked to seasonal changes.

• Identify common trees in the local forest or school environment by looking closely at their leaves.

• Understand that they have a personal role and responsibility to look after the natural world and care for living things.


	• Lead guided nature walks across the school grounds as part of the Cornerstones project, pointing out local habitats, birds, and insects.

• Guide children to look for signs of Autumn, such as falling leaves, changing colors, and seeds, collecting natural items to examine closer.

• Conduct a daily weather check during registration, explicitly linking the current weather conditions to the autumn season.

• Teach children how to match leaves to tree identification cards, highlighting differences in shape, size, and color.

• Model caring behaviors for nature, such as putting out bird food, creating bug hotels, or handling living creatures with care.
	• In the forest area a dedicated nature and discovery station equipped with magnifying glasses, bug jars, and reference pictures of local wildlife.

• Provide sensory sorting trays filled with collected autumn items like acorns, pinecones, and colorful fallen leaves.

• Set up a weather tracking board with interactive symbols where children can record the daily conditions independently.

• Supply a collection of real leaves alongside tree matching cards and leaf-rubbing materials in the creative area.


• Position bird feeders and minibeast houses in visible outdoor locations to encourage children to observe and take care of local habitats.

	
	Topic Vocabulary

	Animal, Autumn, community, Earth, environment, family, journey, land, map, ocean, past, people, planet, plant, seasons, school, sea, seed, weather, United Kingdom, Oak tree, sycamore tree, horse chestnut tree

	

Specific Area- Expressive Arts and Design


	Creating with Materials
	Key Learning Focus

	Adult led Strategies
	Continuous provision and enabling environments

	
	SEND Considerations-  support children with Special Educational Needs (SEN) with creating with materials, we use simple and practical steps to help them explore art and design. We provide adapted creative tools, such as chunky triangular markers, easy-squeeze glue bottles, and large knob stamps, to make holding and sticking much easier. When teaching them to draw circles or paint a self-portrait, we use physical hand-over-hand guidance and distinct visual steps to build their confidence. For children who find the sticky textures, bright colours, or noisy choices of the main creative area overwhelming, we use the Garden Room. Where children can explore finger painting, try out simple glue joins, or play with textured fabrics at their own pace without sensory overload.

	Mark Making/Drawing
• Understand how to grip a pencil comfortably and explore making marks, creating lines, and circles.
• Give clear meaning to the marks they have made during play.
• Use anti-clockwise movements specifically for future letter formation.
• Practice drawing distinct diagonal lines.
• Develop the skill to create a basic self-portrait.

Colour
• Recognise and name the three primary colours.

Painting
• Select the appropriate colours to produce a self-portrait using a bigger paint brush.

Printing
• Explore varied printing tools and techniques, including using their own hands and fingers.

Materials
• Explore different materials freely in order to develop their ideas about how to use them and what to make.

Joining Skills
• Join different materials together using a standard glue stick and explore different textures.
• Explore and try out different types of simple joins.


 
	• Demonstrate and check for a comfortable pencil grip during regular small-group drawing tasks.

• Scribe children's explanations of their work, prompting them to give verbal meaning to their marks.

• Model drawing loops and circles using clear clockwise and anti-clockwise motions in the air and on paper.

• Guide children through drawing diagonal lines by using "sliding down" physical actions.

• Model how to use a mirror to spot facial features when creating a step-by-step self-portrait.

• Introduce primary colours explicitly using objects, sorting games, and specific target stories.

• Show children how to control a bigger paintbrush to fill spaces on paper when painting their portraits.

• Demonstrate how to press hands and fingers firmly onto paint pads to make neat prints.

• Introduce different collage materials and textised items, modeling how to apply adhesive using a glue stick.

• Teach children simple joining techniques, such as overlapping paper or creating basic tabs.
	• Provide a fully resourced writing and art table with name cards, mirrors, standard pencils, and drawing papers.

• Display visual Read Write Inc. handwriting shapes that show anti-clockwise and diagonal paths.

• Set up a portrait station supplied with diverse paper types, skin-tone markers, and individual tabletop mirrors.

• Supply baskets of objects sorted strictly by primary colours in the investigation and math areas.

• Equip the painting easel with pots of primary colours, large sheets of thick paper, and a selection of bigger paintbrushes.

• Set up a sensory printing tray with shallow paint containers, sponge blocks, and textured surfaces for hand and finger exploration.

• Provide a junk modeling and collage zone stocked with fabric scraps, wool, cardboard boxes, and natural materials.

• Keep plenty of accessible glue sticks, paper tapes, and child-safe glue pots at child height.

• Display simple visual instruction cards that show different types of joins, such as layering or taping two edges together.

	
	Being Imaginative and Expressive
	Key Learning Focus

	Adult led Strategies
	Continuous provision and enabling environments

	
	SEND Considerations-

To support children with Special Educational Needs (SEN) with being imaginative and expressive, we use simple and practical steps to help them join in with music and play. We use clear visual signals, such as a red stop card, to help them understand when to start and stop singing or playing an instrument. When introducing songs or role-play scenarios, we use physical modeling and repeat simple rhythmic patterns on a 1-to-1 basis. For children who find the loud noises, group singing, or busy role-play areas of the main classroom overwhelming, we use the Garden Room. This is our school's special regulation zone. Where children can explore Charanga music tracks at a lower volume, practice body percussion, or try out community helper costumes in a calm, distraction-free environment.
	• Explore identity, community, and the process of settling into school, directly connecting to the theme of exploring their new surroundings.

• Find their singing voice and practice starting and stopping when following a leader, guided by the Charanga "Me" framework.

• Listen attentively to environmental sounds across the classroom, school grounds, and the village of Bassingham.

• Copy simple rhythms back accurately and explore a variety of body percussion sounds.

• Use different materials to match colours and objects, inspired by talk about families, holidays, and journey maps.

• Engage in play-based role-play, taking on the roles of local helpers such as doctors, police officers, nurses, and librarians to build confidence.


	• Lead project sessions focused on identity and community to spark creative play and discussions about who the children are.

• Deliver weekly music sessions using the Charanga "Me" framework, teaching children how to find their singing voice and respond to stop-and-start signals.

• Conduct listening walks around the school grounds and local village, pausing to highlight and discuss environmental sounds.

• Model simple rhythmic patterns using clapping, stamping, and body percussion for children to echo back.

• Guide creative activities where children match materials by colour and type to represent elements of their family or holidays.

• Scaffold dramatic play by modeling how local helpers behave and interact with others in the community.
	• Resource the dramatic play area with costumes, badges, and real tools used by doctors, nurses, police officers, and librarians.

• Set up a dedicated music and sound station equipped with Charanga audio tracks, instruments, and visual icons for starting and stopping.

• Provide listening tubes, sound cups, and ambient recordings in the outdoor area to encourage independent environmental sound tracking.

• Supply a rich selection of coloured collage materials, loose parts, and matching trays for children to explore colour-matching independently.

• Arrange small-world layouts of the school and Bassingham village to inspire child-led storytelling and imaginative scenarios.

• Provide a performance space with a small stage and props where children can practice using their singing voices and body percussion.

	
	[bookmark: _GoBack]Outdoor Learning
	Key Learning Focus

	Adult led Strategies
	Continuous provision and enabling environments

	
	SEND Considerations- To support children with Special Educational Needs (SEN) during their first term at Forest School, we adapt our activities to build spatial awareness and confidence in nature. We mark site boundaries with high-visibility ribbons and use visual cards to reinforce safety rules. For identifying Autumn changes and wildlife, we provide high-contrast spotter sheets, easy-grip magnifiers, and 3D leaf models for hands-on matching. Noise-reducing headphones are available for pupils sensitive to environmental sounds, while smooth tapping sticks serve as an alternative to clapping with damp hands. To make spatial mapping accessible, children use a large tactile tray with real stones and logs instead of drawing. Finally, for natural self-portraits, we provide large templates with raised borders and thick charcoal wrapped in foam tubing, helping everyone practice anti-clockwise and diagonal marks comfortably.
	• Navigate the forest area safely, learning the site boundaries, and establishing essential group rules.

• Identify plants and animals that live within the school forest grounds and understand our role in looking after them.

• Listen attentively to environmental sounds and explore natural body percussion sounds.

• Identify visible signs of Autumn and match forest trees by observing the shapes and colours of their leaves.

• Create simple physical maps of the forest area to track landmarks and pathways, supporting early spatial awareness.

• Select natural materials freely to create a textured self-portrait, utilising anti-clockwise and diagonal marks.
	• Gather the children at a central base log to explicitly teach a specific call-and-response signal for immediate recall.

• Lead guided walks around the perimeter of the forest area, placing bright physical markers on the boundary lines to teach safe areas.

• Lead targeted minibeast hunts, demonstrating how to carefully roll over logs or lift bark pieces to discover wildlife.

• Lead short silent listening sessions on the base logs, modeling how to identify, name, and echo back natural sounds and rhythms.

• Teach children how to match collected leaves to tree identification cards, highlighting differences in shape, size, and colour.

• Walk memorable routes through the forest grounds, modeling how to use a long stick to draw corresponding paths directly into the mud.

• Model how to arrange natural items on the ground to form face shapes, showing how to bend twigs using anti-clockwise movements.
	• Provide a collection of magnifying glasses, clipboard surfaces, and cardboard viewing frames to encourage children to explore the ground surface safely.

• Arrange low-level obstacle paths using stable logs and tree stumps, alongside large chalks for drawing connecting pathways and stepping lines.

• Set up a boundary treasure hunt where children look for specific hidden colored discs placed along the safe perimeter lines.

• Equip a designated zone with small visual identification cards, short wooden sticks, and small mud-kitchen bowls to build bug hotels and wildlife feeding stations.

• Provide small-world woodland animal figures, toy vehicles, and boats alongside piles of bark, moss, and muddy trenches to encourage children to build animal nests and map out roads.

• Hang metal pots, pans, and wooden spoons from low branches to create an outdoor sound station alongside cardboard tubes used as sound collectors.

• Supply the area with collecting baskets and sorting trays, encouraging children to gather and sort autumn treasures like acorns and pinecones by size and color.

• Set up clear ground spaces or flat wooden boards alongside handheld plastic mirrors and open baskets containing a diverse range of forest textures like smooth bark, soft moss, and dry grass.

• Provide clay or thick mud mudball templates on tree trunks where children can push in natural materials to create funny faces, alongside long lengths of colorful wool for stick weaving.
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